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Thesis Dated: May, 1994 
The objective of this study was to examine the 
attitudes of school social workers toward potential school 
dropouts. To attain this objective, a survey was 
administered to twenty subjects. Twenty were administered 
to school social workers employed by Atlanta Public School 
System. 
The study revealed that School Social Workers are 
concerned about potential school dropouts and that potential 
school dropouts do exhibit numerous characteristics before 
actually dropping out. Therefore, if intervention and 
prevention of characteristics is done in a timely manner, 
then hopefully potential school dropouts can be encouraged 
to stay in school. This study was an attempt to provide a 
clearer understanding to the social work profession of 
school social workers' attitudes toward potential school 
dropouts. 
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There has been a great deal of confusion over the 
term school dropout. Almost every school defines the term 
dropout differently.1 A dropout is defined as a student 
who leaves school before successfully completely 12 years of 
formal education and receiving a high school diploma and 
students who are excluded from school by the principal or 
school board. The student becomes a dropout because of 
failing to succeed academically or to adjust socially.2 
The dropout problem is not new. At the turn of the 
century, 85-90 percent of all students entering high school 
left before graduation.3 In the last fifty years this 
number has been reduced to approximately 40 percent.4 
Hence, it is not the dropout problem that is new, but rather 
the concern about the student who leave school before 
completing their education. 
The school dropout can best be understood in respect 
to a particular period in history. Many of the factors 
which are associated with the dropout problem today were of 
3Robert Zeller, Ph.D., Lowering the Odds on Student 
Dropouts (Englewood Cliffs, NJ: Prentice-Hall, Inc., 1966), 
23-26. 
2Bert I. Green, Preventing Student Dropouts (Englewood 
Cliffs, NJ : Prentice-Hall, Inc., 1966), 56-62. 
3Zeller, Lowering the Odds on Student Dropouts f 56-60. 
“Ibid. , 62. 
1 
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little concern even a few years ago. The population 
explosion of 1940 meant that the numbers of youth that 
entered the labor market was unprecedented in bur history.5 
This was not a problem several years ago when anyone who 
wanted to work could find employment. Today however, our 
ability to absorb these citizens into the labor force is 
both challenging and frightening. The fact of the matter is 
that it is not the dropout who frightens us, for we have 
generally survived and prospered when we had more dropouts 
than graduates.6 Rather, it is the sheer number of 
dropouts and the facts of our economic life coupled with 
great technological advances which cause us to view this 
problem with alarm. 
The dropout is a problem today because of the 
following factors: (1) Although the proportion of dropouts 
is decreasing, a greater number of young people are leaving 
school today; (2) Our present and developing economy 
requires a greater degree of skill than was previously 
required of our labor force; (3) The age at which a person 
enters the labor force is rising; (4) Too great an 
experience of frustration and failure deprives the student 
of the incentive to succeed; (5) The dropout may become a 
candidate for every program of social welfare throughout 
5Daniel Schreiber, The School Dropout (National 
Education Association of the United States Library of 
Congress Catalog No. 64-14736, 1965), 35-46. 
6Green, Preventing Student Dropout. 76-80. 
3 
their life; (6) There are a few places in our society for 
the dropout and the dropout represents a major educational 
and social failure.7 
Perhaps it is no surprise that so many young people 
leave school in search of a job. In our society, we have 
emphasized the usefulness of work and production and we have 
tended to equate man's dignity with the obligation to be a 
productive member of our society.8 It appears that we have 
made employment a symbol of dignity and self-worth and on 
the other hand, unemployment a symbol of guilt and shame.9 
Perhaps it is because we have failed to encourage a feeling 
of self-worth and dignity in school that causes young people 
to seek some form of employment that could help restore this 
feeling. The need to develop a positive self-concept is 
denied some students by virtue of academic emphasis in most 
schools. For some students, the school serves to help them 
develop a poor self-concept, which is more damaging to the 
student and to society than being unable to perform academic 
tasks .10 
Today, concerns over the school dropout is steadily 
mounting and has attracted the attention of many people, 
7Green, Preventing Student Dropout, 89. 
8Ibid., 90-91. 
9Daniel Schreiber, Guidance and the School Dropout 
(National Education Association of United States Library of 
Congress Catalog No. 64-16324, 1965), 85-89. 
1DIbid. , 90. 
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groups and agencies which are not directly associated with 
education. We as a society need to remember that it is the 
problem of what to do with the dropout, and how to prevent 
school dropouts and not the fact that we have them, that 
warrants our concern. 
Statement of the Problem 
How does the social worker utilize practice method 
and technigues in counseling potential dropouts in order to 
help keep potential dropouts in school. The researcher 
realizes that the number of dropouts varies from school to 
school, but nearly every school recognizes the dropout as a 
major educational problem. Concerns about this problem has 
resulted in the researcher conducting this study which will 
present some data about the dropout and hopefully provide 
some helpful suggestions for school social workers in 
helping students avoid dropping out of school. 
Purpose and Significance of Study 
The purpose of this study is to examine school social 
workers practice methods and techniques in counseling 
potential dropout students. There can be little doubt that 
the dropout will continue to attract considerable attention. 
This is true not because dropping out of school is evil, but 
because we as a nation cannot cope with the problem.11 
xlGary Natriello, School Dropouts Patterns and Policies 
(New York: Teachers College Press, 1987), 25-28. 
5 
There are few places in our society today for youth and as 
it now appears, there will be fewer places in the future for 
this population. School is the only place we have provided 
for our youth.12 
The fervor with which some schools are attacking this 
dropout problem will be extended until most of our schools 
will be actively working to prevent school dropouts.13 
There will be special programs for the identification of 
potential dropouts and hopefully some preventive programs 
that is of specific interest to the researcher. In studying 
this issue, the researcher hope to discover preventive 
methods and techniques for social workers to utilize for 
students on the road to dropping out of school. 
Given the emphasis on potential dropouts and 
preventive programs that school social workers are employing 
to encourage students to remain in school. This study is 
particularly significant to contribute more understanding 
about potential dropouts and how we as social workers can 
help in decreasing dropouts within our school system. 
12Natriello, School Dropouts Patterns and Policies. 80- 
85. 
13Schreiber, Guidance and the School Dropout. 89-91. 
CHAPTER TWO 
REVIEW OF THE LITERATURE 
Individual dropout patterns are well developed before 
students reached the 9th or 10th grade. Dropout prevention 
strategies, therefore must begin during the period when 
young adolescents are making choices that will greatly 
affect their ability and desire to remain in school. Before 
we can keep out students in school, we must look closely at 
the students' motivation and social work methods for doing 
so. 
There is little consensus among statisticians 
regarding the dropout rate. Estimate range from 15 percent 
to 50 percent.1 Although the statistics vary, one of the 
most shocking comes from the Education Commission of the 
states, which reports that every year approximately 700,000 
students drop out.2 Nationally, one out of four students 
does not graduate, in inner cities approximately one of two 
fails to complete high school.3 
The U.S. General Accounting Office report cited from 
the Current Population Survey, that in 1985 there were about 
XD. Robert Bhaerman and Kathleen A. Kopp, The Schools 
Choice Guidelines for Dropout Prevention at the Middle and 
Junior High School. ERIC, ED 075757, 1988, 3-5. 
2Ibid. 
3Lisa Beck and Joseph A. Muia, "A Portrait of Tragedy: 




4.3 million dropouts ages 16-24.“ Of these about 3.5 
million were white, about 700,000 black, and about 100,000 
were other races.5 Fourteen percent of youth ages 18-19 
were dropouts, 16 percent were young men and 12 percent were 
young women.6 
Potential school dropouts tend to fall into the 
general pattern of academic under achievement and social and 
emotional problems.7 Potential dropouts generally perform 
below grade level and have problems making social 
adjustments.8 Characteristics of potential dropouts 
include: (1) A belief that high school is a different and 
more difficult experience than grade school; (2) A history 
of transferring schools or changing school systems; (3) A 
feeling of not sharing a sense of "belonging" to high school 
as a whole; (4) A tendency to avoid talking with school 
personnel about dropping out because they doubt it will help 
or because they do not know whom to contact; (5) A feeling 
of losing interest in school and a belief that school 
“Bhaerman and Kopp, The Schools Choice Guidelines for 
Dropout Prevention at the Middle and Junior High School. 
6-10. 
5Richard D. Maurer, "Dropout Prevention: An Interaction 
Model for Today's High Schools," Phi Delta Kappa 63 (1982): 
70-71. 
6Ibid., 72-74. 
7Guy Mahan and Charles Johnson, "Dealing with Academic, 




personnel have lost interest in them; (6) A belief they 
possess too many problems to successfully complete their 
education; (7) Family problems such as divorce, death, 
separation, abuse or other problems; (8) And situations in 
which other family members drop out of school.9 
Research by Fine and Rosenberg found that the general 
reasons for potential dropouts often are low academic 
achievement, dislike of school, expulsion or suspension, 
economic reason, pregnancy and marriage.10 
Hahn cited low income and limited educational 
background of the family, being a member of a single-parent 
household, living in the Southwest, and living in a large 
city as factors statistically associated with potentially 
higher dropout rates from high school.11 
The High School and Beyond database of the National 
Center for Education Statistics, Ekstrom, Goertz, Pollack, 
and Rock identified a number of factors related to students 
potentially dropping out, including: coming from poorer 
families, belonging to a racial or ethnic minority, being a 
9Victor J. Ross, "Find Potential Dropouts Early, Then 
Help Them Stay in School," Executive Educator 5 (1983): 16- 
17. 
10L. W. Barber and M. C. McGlellan, "Looking at 
America's Dropouts: Who Are They?" Kappan 69 (1987): 256- 
263 . 
1XA. Hahn, "Reaching Out the America's Dropouts: What 
To Do?" Kappan 69 (1987): 255-256. 
9 
young man, and attending a public school in an urban area of 
the South or West.12 
Rumberger identified the following factors as related 
to students potentially dropping out: low educational and 
occupational attainment levels of parents, low family 
income, speaking a language other than English in the home, 
single-parent families, and the absence of learning 
materials and opportunities in the home.13 
In addition to background factors, a number of 
variables regarding student performance in and out of school 
have been cited as associated with students potentially 
dropping out of school.14 Ekstrom research pointed out 
that potential dropouts had lower school grades and test 
scores, did less homework and had more disciplinary problems 
in school.15 
Wehlage and Rutter's analysis showed that half of all 
potential female dropouts left because of pregnancy and/or 
12R. B. Ekstrom, M. E. Goertz, J. M. Pollack, and D. 
Rock, "Who Drops Out of High School and Why? Findings from 
a National Study," Teachers College Record 87 (1986): 374- 
375. 
13R. W. Rumberger, "High School Dropouts," Review of 
Educational Research 57 (1987): 101-122. 
14Ekstrom, Goertz, Pollack, and Rock, "Who Drops Out of 
High School and Why? Findings from a National Study," 374- 
375. 
15G. G. Wehlage and R. A. Rutter, "Dropping Out: How 
Much Do Schools Contribute to the Problem?" Teachers College 
Record 87 (1987): 374-392. 
10 
marriage.16 Controlling for academic achievement, they 
also found that most reliable predictors of students 
potentially dropping out where truancy, expectations of 
school attainment, discipline problems, lateness to school 
and numbers of hours worked.17 
Borus and Carpenter found that students who are 
potential for dropping out was positively correlated with 
being behind in grade level, being pregnant, coming from a 
single-parent family, coming from home where the father had 
dropped out of school, and having relatively little 
knowledge of the labor market.18 
In examining student attitudes, Ekstrom found that 
potential dropouts had a more externalized focus of control 
and lower self-esteem than did students who stayed in 
school.19 And, Sewell, Palmo, and Manni found that 
16Ibid. , 393. 
17M. E. Borus and S. A. Carpenter, "Choices in 
Education," in Youth and Labor Market. Analyses of the 
National Longitudinal Survey, ed. M. E. Borus (Kalamazoo, 
MI: W. E. Upjohn Institute for Employment Research, 1984), 
81-100. 
18Ibid. , 115. 
19P. N. Sexton, "Trying to Make It Real Compared to 
What? Implications of High School Dropouts Statistics," 
Journal of Educational Equity and Leadership 16 (1985): 65- 
76. 
11 
potential dropouts were lower than the general population in 
positive self-concept and level of career maturity.20 
Barber and McClellan study tallied the reasons given 
by school districts for students potentially dropping 
out.21 The three most commonly mentioned reasons were 
attendance problems, lack of interest in school and 
boredom.22 
In the Bloch study, school and agency counselors were 
asked both how they identified potential dropouts and what 
they saw as the major causes of the problems facing 
potential dropouts.23 Most of the responses to both 
questions fell into the categories of background, academic 
performance, and student attitudes.24' 
A review of research on successful dropout prevention 
programs revealed four common characteristics: (1) they 
separate potential dropouts from other students; (2) they 
have strong vocational components; (3) they utilize out-of- 
2°T. E. Sewell, A. J. Palmo, and J. L. Manni, "High 
School Dropouts: Psychological, Academic and Vocational 
Factors," Urban Education 16 (1981): 65-76. 
21L. W. Barber and M. C. McClellan, "Looking at 
America's Dropouts: Who Are They?" Kappan 69 (1987): 256- 
263. 
22J. I. Goodlad, "A Place Called School: Prospects for 
the Future," Teachers College Record 59 (1984): 46-48. 
23D. P. Bloch, "Using Career Information With Dropouts 
and At-Risk Youth," Career Development Quarterly 38 (1989): 
160-171. 
24Ibid. , 158-159. 
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classroom learning; and (4) they are intensive in the sense 
of being small, individualizing instruction, having low 
student-teacher ratios, and offering more counseling than 
ordinary schools.25 
A computer search of reports on dropout prevention 
programs was conducted using the index complied by ERIC. 
The search yielded a surprisingly small number of reports 
and offered both program descriptions and data indicating 
program effectiveness. 
Introduction to the Allied Health Professions. 
This program placed high school students, beginning in their 
first semester, into hospital jobs, both as an orientation 
to health care occupations and as an incentive to remain in 
school.26 Students received academic credit and a small 
stipend for their work. Both project staff and regular high 
school staff provided special counseling to participants. 
Over the project's first two years only 2.6 percent of 
participants dropped out.27 
An effort by McClymonds High School in Oakland, 
California, to reduce the dropout rate, increase attendance, 
and improve students attitudes toward school, Project 
25F. Stephen Hamilton, "Raising Standards and Reducing 
Dropout Rates," Teachers College Record 87 (1986): 410-429. 
26C. Fielstra and B. R. Chrispin, "Evaluation Report on 
Phase Two of the Secondary School Project for an 
Introduction to the Allied Health Professions," ERIC, 
ED 075665, 1972, 235-240. 
27Ibid. , 241. 
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Mack.28 It featured work experience and career education 
along with basic academic subjects and strong support 
services, including guidance and counseling, a health 
program, and student activities.29 Compared with 1970 
rates (i.e., before the program began), dropping out 
declined by the end of the 1974-1975 year from 16.9 to 6.2 
percent.30 
Since its development as a demonstration project in 
Philadelphia funded by the National Institute of Education, 
the Career Intern Program (CIP) has been adopted in many 
locations, often with funding from the Youth Employment and 
Demonstration Project Act (YEDPA).31 CIP is an alternative 
high school that aims to help potential dropouts earn a high 
school diploma and prepare for either employment or further 
education.32 Instruction is tied closely to employment 
demands. All academic courses are infused with career 
information. Work experience is an integral part of the 
28J. Adwere-Boanah, "Project Mack: Final Evaluation 
Report: 1975," ERIC, ED 140-415, 1975, 36-38. 
29Ibid. , 39. 
3°Ibid. , 40. 
31R. A. Gibboney and M. Langsdorf, "The Career Intern 
Program: An Experiment in Career Education That Worked," 
Journal of Research and Development in Education 12, no. 3 
(1979): 103-105. 
32M. Langsdorf and R. A. Gibboney, "The Career Intern 
Program: Final Report," Volume I : An Experiment in Career 
Education That Worked. NIE Papers in Education and Work. No. 
7 (Washington, DC: National Institute of Education, 1977), 
75-80. 
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main phase of the program, with students moving through two 
to four work places.33 Individual instruction, independent 
study and counseling are also part of the program. It 
showed that 77 graduates in the fall of 1975 found 71 
percent either employed or enrolled in post secondary 
education.34 
Based on research indicating that youth who fail to 
graduate from high school and fail to establish significant 
work experience are at greatest risk of persistent 
unemployment as adults, the Youth Incentive Entitlement 
Pilot Projects (YIEPPE) sought to increase the likelihood of 
high school graduation and provide paid work experience to 
disadvantaged youth ages 16-19.35 Thé long term goal was 
to improve their adult employment and earnings. The basic 
strategy was to provide employment, full-time during the 
summer and part-time during the school year, on the 
condition that participants either remain in or return to 
high school.36 
33P. G. Treadway, "Study of Career Intern Program: 
Final Report—Task A: Implementation," ERIC, ED 206-841, 
1981, 65-78. 
34Ibid. , 80-81. 
35G. Farkas, Early Impacts From the Youth Entitlement 
Demonstration: Participation Work and Schooling (New York: 
Manpower Demonstration Research Corporation, 1980), 36-40. 
36J. M. Gueron, Lessons from a Job Guarantee: The Youth 
Incentive Entitlement Pilot Projects (New York: Manpower 
Demonstration Research Corporation, 1984). 
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As a dropout prevention program, YIEPP enrollment 
represented a large number of young people remaining in 
school, and the program was found to be even more effective 
in attracting dropouts back into school than in retaining 
potential dropouts.37 
A study by Stephen Hamilton was able to find several 
well documented vocational education programs that seemed to 
work.38 The vocational education approaches had a variety 
of well integrated features. They removed potential 
dropouts from traditional schools and placed them in new 
environments.39 They separated potential dropouts from 
other students by putting them into new situations and 
giving them new experiences that differed markedly from 
those of the typical high school. They provided a strong 
vocational emphasis, with students learning practical, often 
job related skills in school and applying their academic 
learning to real-life situations.40 The program arranged 
for a great deal of learning to take place outside of the 
classroom, often in connection with paid employment. And 
they operated intensively with low student/teacher ratios, 
37M. Pines, R. Ivry, and J. Lee, The Universe of Need 
for Youth Employment: The Reality Behind the Statistics 
(Washington, DC: U.S. Department of Labor, 1980). 
38N. E. Gage, "Dealing with the Dropout Problem," Phi 
Delta Kaopan 72 (1990): 280-285. 
39Ibid. , 281. 
4°Ibid. , 282. 
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individualized instruction, strong counseling components, 
and small classroom sizes.41 
The effective dropout prevention program Hamilton 
located also made use of what Dale Mann has called the "four 
C's—cash, care, computers, and coalitions." Cash appeared 
in the effective program use of pay as a link between 
earning and learning.42 Mere paid work by itself was not 
enough to motivate students to stay in school, nor was 
learning by itself without paid work experience likely to be 
effective.43 Care was apparent in the way effective 
programs heightened teachers rapport with potential 
dropouts.44 Because of the low student/teacher ratios, 
teachers could get to know students,'and they regularly 
assigned, graded, and returned homework. Teachers also 
showed care by holding high expectations of their students, 
by giving students tasks that were challenging, yet able, 
and by allowing students to take initiative and to show 
responsibility.45 Computers were used in effective dropout 
prevention programs in three ways: for record-keeping to 
identify potential dropouts early and to track their 
41Gage, "Dealing with the Dropout Problem," 282. 
42Dale Mann, "Can We Help Dropouts? Thinking About the 
Undoable," Teachers College Record (1986): 307-308. 
43Ibid. , 309-315. 
"“Hamilton, "Raising Standards and Reducing Dropout 
Rates," 413-416. 
45Ibid. , 417. 
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careers, for helping with the complexities of matching 
students needs to curricular alternatives, and for computer- 
assisted instructions.46 Coalitions of agencies such as 
unions, business associations, and social welfare 
organizations that worked cooperatively with schools also 
made dropout prevention programs more effective.47 
This study is specifically focused on the attitudes 
of school social workers towards potential dropouts. It 
will also focus on school social workers attitude toward the 
statistics of dropouts, characteristics of potential 
dropouts and effective dropout prevention programs. The 
researcher hopes to contribute new knowledge and insight to 
the field of school social work practice. 
Theoretical Framework 
The Cognitive Dissonance Theory is the theoretical 
framework of this study. This theory will be used to 
discuss the attitudes of school social workers toward 
potential school dropouts. The basic background of the 
theory consists of the notion that the human organism tries 
to establish internal harmony, consistency, or cognivity 
among their opinions, attitudes, knowledge and values.48 
46Hamilton, "Raising Standards and Reducing Dropout 
Rates," 420. 
47Ibid. , 430-435. 
48L. Festinger, A Theory of Cognitive Dissonance 
(Stanford, CA: Stanford University Press, 1957), 177-179. 
18 
It is also noted in the theory that although there is a 
consistency or consonance between cognitive elements, in 
some instances inconsistency or dissonance occurs. 
The core of the theory is deceptively simple: two 
cognitive elements (thoughts, attitudes, beliefs) are said 
to be in a dissonant relation, if the obverse of the one 
would follow from the other.49 According to the theory, 
the existence of nonfitting relations or dissonance among 
cognitions produces psychological discomfort, which will 
motivate the individual to reduce it in different ways. 
They may change the behavior, change an aspect of the 
environment or add a new cognitive element. Further, when 
dissonance is present, a person will'actively avoid 
situations and information which would be likely to increase 
it.50 
Cognitions relate to other cognitions in three ways: 
they may be irrelevant, dissonant or consonant.51 
Dissonance exists between two beliefs when one is the 
opposite of the other, yet both are held simultaneously; 
consonant relations exist when one belief follows from the 
other. Dissonance may arise from logical inconsistency of 
beliefs, when beliefs are against the prevailing cultural 
49Festinger, A Theory of Cognitive Dissonance. 340. 
5°Ibid. , 400. 
51L. Festinger, Conflict. Decision and Dissonance 
(Stanford, CA: Stanford University Press, 1964), 15-18. 
19 
mores, or when beliefs are inconsistent with past 
experience.52 The amount of dissonance indicates the 
importance of the beliefs to the person. Beliefs that are 
held more strongly are capable of arousing more dissonance 
than less important beliefs. When the dissonance level 
rises to equal the resistance of the least resistant 
element, that element will change and the dissonance will be 
reduced.53 
The Cognitive Dissonance Theory is relevant to school 
social workers attitudes toward potential school dropouts 
due to the fact that their cognitive dissonance may be 
reduced, or perhaps even eliminated completely, by changing 
their opinion so that it corresponds'more closely with the 
knowledge of what the profession would have them believe 
about potential school dropouts. School social workers 
because of their professional values should not get caught 
up in what they believe and do not believe about potential 
school dropouts and negative opinions about potential school 
dropouts need to be eliminated completely. Cognitive 
Dissonance can help to increase their positive attitude 
toward potential school dropouts. Another way of reducing 
the dissonance would be to influence those persons who 
disagree to change their opinion so that it more closely 
52Festinger, Conflict. Decision and Dissonance, 165- 
170. 
53Ibid. , 250-255. 
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corresponds to one's own. And another way of reducing 
dissonance between one's own opinion and the knowledge that 
someone else holds a different opinion is to make the other 
person, in some manner, not comparable to oneself. When 
working with potential school dropouts school social workers 
attitude has to process all three of these, namely changing 
one's own opinion, attempting to influence others and 
attributing noncomparability to others. This may 
potentially reduce dissonance, one would expect to see all 
of them intensified in degree as the magnitude of the 
dissonance increased. 
By changing the school social workers attitude toward 
potential school dropouts, school social workers can begin 
the point of intervention with their everyday experiences 
and suggesting familiar problem solving techniques. 
Definition of Terms 
Potential Dropout: One who exhibits the 
characteristics of a dropout but has not left school yet. 
At Risk Student: Students who are still in school 
yet but appear likely to drop out. 
Dropout : A pupil who leaves school permanently 
before the completion of the 12th grade. 
Resister: Youth who are unwilling to accommodate a 
hidden curriculum that fails to meet their needs. 
Informants : Youth who also are aware of the 
contradictions of one of our major social institutions, our 
schools. 
Full Term Student: One who completes school upon 
graduation. 
21 
Work Experience: Is a program in which the pupil is 
released from classes or school during part of the day or a 
whole day to work. 
Dropout Prevention Programs: Serve only those at 
greatest risk of dropping out, those who most desperately 
need some alternative to ordinary school. 
Hypotheses 
1. There is a significant relationship between 
attitudes of school social workers toward statistics of 
potential school dropouts and the actual number of school 
dropouts. 
2. There is a significant relationship between 
attitudes of school social workers toward counseling 
potential school dropouts and the counseling skills employed 
by the social worker. 
3. There is a significant relationship between 
attitudes of school social workers toward black youths and 
the characteristics of potential school dropouts. 
4. There is a significant relationship between 
attitudes of school social workers toward preventive 
programs for potential school dropouts and the effectiveness 
of preventive programs for potential school dropouts. 
CHAPTER THREE 
METHODOLOGY 
The research design employed in this study is known 
as the descriptive or explanatory research design. This 
research design is utilized for the development of social 
technology or in the formation, selection, evaluation and 
assembly of relevant basic information for purposes of 
technological innovation.1 
The population of this study were school social 
workers. According to the Personnel Directory from Atlanta 
Public School System, in the entire Atlanta Public School 
System there are 23 certified school social workers. The 
sample for this study consisted of 20 school social workers. 
The sampling design was the purposive or judgmental sampling 
design. The sampling design is a nonprobability sampling 
design predicated on the assumption that the researcher has 
sufficient knowledge related to the research problem to 
allow the selection of "typical" persons for inclusion in 
the sample.2 The purposive research design is based on 
available, appropriate sampling units. The sample was 
selected from school social workers that are employed by the 
1Richard M. Grinnell, Social Work Research and 
Evaluation (Itasca, IL: F. E. Peacock Publishers, Inc., 
1981), 601. 
2Ibid. , 87. 
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Atlanta Public School System either in middle school, high 
school or alternative program settings. 
Instrument Design 
The questionnaire utilized in this study is an 
original questionnaire developed by the author. The 
questionnaire has thirty-five questions related to 
demographics, statistics, characteristics of potential 
dropouts, attitudes of school social workers toward 
potential dropouts, counseling techniques and preventive 
programs. The social workers skills and techniques 
identified as important to this social work practice are as 
follows: empathy, shared data, moving from general to the 
specific, knowledge of preventive programs, referrals and 
identifying the next steps. The items on the questionnaire 
were designed to collect data on the attitudes of school 
social workers toward the potential school dropout. 
The Sample 
The sample consisted of 20 school social workers. 
The sample was selected from school social workers employed 
by the Atlanta Public School system. The selection criteria 
for the sample required that the sampling unit had to be a 
school social worker employed by the Atlanta Public School 
system and be willing to answer the questionnaire. The 
purposive sampling design allowed for the selection of the 
sample to meet the above criteria. 
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The questionnaire was handed to the school social 
workers. The questionnaire was self-administered by the 
school social workers and returned to the author on the same 
day as it was given to them. 
Method of Analysis 
The method of analysis that comprised this study 
consisted of descriptive and inferential statistics. The 
descriptive statistics in this study included frequency 
distributions, the mean and standard deviation. The 
inferential statistics in this study utilized correlation 
analysis. Correlation analysis was used to determine the 
strength of the relationship between the dependent and 
independent variables measured at the interval level. The 
data obtained in this study was coded into a computer and 
analyzed by the use of the statistical computer program, 
Statistical Package for the Social Science.3 
3N. H. Nie, D. H. Hull, J. C. Jenkins and K. 
Steinbrunner, Statistical Package for the Social Science. 2d 
ed. (New York: McGraw-Hill, 1985). 
CHAPTER FOUR 
FINDINGS 
Frequency distributions were utilized to demonstrate 
percentages of responses (see Table 1). 
Table 1 
The Type of Frequency of the Attitudes of 
School Social Workers Toward Potential 
School Dropouts 
1. What is your age? 
55% 30 - 39 years 
45% 40 - 49 years 
Mean: 1.450 Std. Dev.: .510 
2. What is your race? 
100% Black 
Mean: 2.000 Std. Dev.: .000 
3. What is your sex? 
10% Male 
90% Female 
Mean: 1.900 Std. Dev.: .308 
4. What type of educational degree do you have? 
90% Masters in Social Work 
10% Masters in Education 
Mean: 1.100 Std. Dev.: .308 
5. How long have you been a school social worker? 
10% 1-9 years 
70% 10 - 19 years 
20% 20+ years 
Mean: 2.100 Std. Dev.: .553 
6. How many schools do you serve? 
100% Two schools 
Mean: 2.000 Std. Dev.: .000 
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Table 1 (continued) 
7. Are your assigned schools? 
15% Middle school 
10% High school 
55% Middle school and high school 
15% Middle school and alternative school 
51% High school and alternative school 
Mean: 3.600 Std. Dev.: 1.429 
8. Are you concerned about potential school dropouts? 
100% Yes 
Mean: 1.000 Std. Dev.: .000 
9. Do you think potential school dropouts are a major 
educational problem? 
100% Yes 
Mean: 1.000 Std. Dev.: .000 
10. What is the potential dropout rate in your assigned 
schools? 
95% 30 - 40% 
5% Unknown 
Mean: 2.100 Std. Dev.: .447 
What type of preventive programs are in your assigned 
schools? 
11. Counseling Programs 
45% Yes 
55% No 
Mean: 1.500 Std. Dev.: .510 
12. Tutorial Programs 
10% Yes 
90% No 
Mean: 1.900 Std. Dev.: .308 
13. Work/Vocational Programs 
30% Yes 
70% No 
Mean: 1.700 Std. Dev.: .470 
14. Other types of programs 
100% No 
Mean: 2.000 Std. Dev.: .000 
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Table 1 (continued) 




Mean: 1.300 Std. Dev.: .470 
16. Are you comfortable counseling potential school 
dropouts? 
40% Sometimes 
60% All the time 
Mean: 1.600 Std. Dev.: .503 
17. Do you have a difficult time using social work skills 
in counseling potential school dropouts? 
5% Yes 
95% No 
Mean: 1.950 Std. Dev.: .224 
18. Do you feel you are wasting your time working with 
potential school dropouts? 
100% No 
Mean: 2.000 Std. Dev.: .000 




Mean: 1.200 Std. Dev.: .410 
Which characteristics have you identified when working with 
potential school dropouts? 
20. Chronic Attendance Problems 
100% Yes 
Mean: 1.000 Std. Dev.: .000 
21. Low Academic Achievement 
65% Yes 
35% No 
Mean: 1.350 Std. Dev.: .489 
22. Teenage Pregnancy 
75% Yes 
25% No 
Mean : 1.250 Std. Dev.: .444 
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Table 1 (continued) 
23. Disciplinary Problems 
100% Yes 
Mean : 1.000 Std. Dev.: .000 
24. Lack of interest in school 
50% Yes 
50% No 
Mean: 1.500 Std. Dev.: .513 
After receiving a referral on a potential school dropout, 
what type of contact is made? 
25. Home visit 
100% No 
Mean: 2.000 Std. Dev.: .000 
26. Conference with parent 
10% Yes 
90% No 
Mean: 1.900 Std. Dev.: .308 
27. Conference with student 
85% Yes 
15% No 
Mean: 1.500 Std. Dev.: .366 
28. Conference with parent/student 
95% Yes 
5% No 
Mean: 1.050 Std. Dev.: .224 
29. Agency Contact 
100% No 
Mean: 2.000 Std. Dev.: .000 
30. After counseling potential school dropouts do you 
notice a change in attitude? 
90% Sometimes 
10% None of the time 
Mean: 1.200 Std. Dev.: .616 
31. Do you believe counseling/intervention decreases 
potential school dropouts? 
90% Sometimes 
10% None of the time 
Mean: 1.200 Std. Dev.: .616 
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Table 1 (continued) 
32. Does parental involvement prevent potential school 
dropouts? 
100% Sometimes 
Mean: 1.000 Std. Dev.: .000 
33. Does potential school dropouts frustrate you? 
100% All the time 
Mean: 2.000 Std. Dev.: .000 
34. Are black youth at higher risk at potentially dropping 
out? 
100% All the time 
Mean: 2.000 Std. Dev.: .000 
35. Do you have a harder time working with black youth than 
other races? 
100% None of the time 
Mean: 3.000 Std. Dev.: .000 
Frequency Distribution Findings 
The findings from frequency distributions indicated 
55% of respondents were 30-39 years old and 45% of the 
respondents were 40-49 years old. One hundred percent of 
respondents were African American. The sample consisted of 
10% male and 90% female. Ninety percent hold a Masters of 
Social Work degree and 10% hold a Masters of Education 
degree. One hundred percent of the respondents serve two 
schools. Fifteen percent are middle school, 10% high 
school, 55% middle school and high school, 15% middle school 
and an alternative school and 51% high school and an 
alternative school. 
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The findings from this frequency distributions 
indicated that 100% of the respondents are concerned about 
potential school dropouts and 100% of the respondents do 
consider potential school dropouts to be a major educational 
problem. The potential dropout rate in the school is 95%, 
30-40%, and 5% percent unknown. 
The findings from the frequency distributions 
indicated that of the preventive programs in the schools. 
Forty-five percent were counseling programs, 10% were 
tutorial programs and 30% were work/vocational programs. 
Seventy percent of the preventive programs are effective and 
30% not effective. Sixty percent of the respondents are 
comfortable counseling potential schôol dropouts, and 40% 
are sometimes comfortable counseling. Ninety-five percent 
of the respondents do not have a difficult time using Social 
Work Skills in counseling potential school dropouts and 51% 
of the respondents have a difficult time using social work 
skills in counseling potential school dropouts. One hundred 
percent of the respondents did not feel that they were 
wasting their time working with potential school dropouts. 
The findings from the frequency distributions 
indicated that characteristics were identified early 80% of 
the time, and 20% of time characteristics were not 
identified. The characteristics identified 100% chronic 
attendance problems, 65% low academic achievement, 75% 
teenage pregnancy, 100% disciplinary problems and 50% lack 
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of interest in school. One hundred percent of the 
respondents answered no to home visits as a type of contact 
made after receiving a referral. Ten percent answered yes 
to conference with parent and 90% answered no. Ninety-five 
percent answered yes to conference with parent/student and 
5% answered no. And 100% answered no to any type of agency 
contact. After counseling potential school dropouts 90% of 
the respondents noticed change and 10% of the respondents 
did not notice any change. Ninety percent of the time 
counseling/interventions decrease potential school dropouts, 
and 10% of the time counseling/intervention did not decrease 
potential dropouts. One hundred percent of the respondents 
feel parental involvement sometimes prevent potential school 
dropouts. One hundred percent of the respondents are very 
frustrated with potential school dropouts. And 100% of the 
respondents feel that Black youth are at higher risk at 
potentially dropping out. One hundred percent of the 
respondents do not have a hard time working with Black youth 
than other races. 
Bivariate Analysis of the Dependent 
and Independent Variables 
The independent variables of the attitudes of school 
social workers toward potential school dropouts and the 
dependent variables of the statistics, counseling skills, 
characteristics and preventive programs correlated to 
determine the strength of the relationship between the 
variables (see Table 2 through Table 9). 
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Table 2 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers 
Potential School Dropouts 
Toward 
Variable : 
Major Educational Problem Pearson's r value 
10. What is the dropout rate 
in your assigned school? 0.75* 
*p < .05. 
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Table 3 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variables: Comfortable 
Counseling Potential Dropouts Pearson's r value 
25. Contact - home visit 0.56* 
26 . Contact - conference with parent 0.54* 
27. Contact - conference with student 0.65* 




29 . Contact - agency contact 0.00 
*p < .05. 
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Table 4 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variables: Difficult Time 
Using Social Work Skills Pearson's r value 
25 . Contact - home visit 0.35 
26 . Contact - conference with parent 0.07 
27. Contact - conference with student 0.09 




29. Contact - agency contact 0.00 
*p < .05. 
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Table 5 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variables : 
Have You Noticed Change Pearson's r value 
25. Contact - home visit 0.45 
26. Contact - conference with parent 0.46 
27. Contact - conference with student 0.52* 




29. Contact - agency contact 0.00 




Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variable : 
Counseling/Intervention Decreases Pearson's r value 
25 . Contact - home visit 0.56* 
26. Contact - conference with parent 0.44 
27. Contact - conference with student 0.32 
• 
CO 




29 . Contact - agency contact 0.54* 
*p < .05. 
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Table 7 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variables : 
Black Youth "At Higher Risk" Pearson's r value 
19 . Characteristics identified 
early to prevent dropout 0.65* 
20. Characteristics - chronic 
attendance problem 0.54* 
21. Characteristics - low 
academic achievement 0.23 
22 . Characteristics - teenage 
pregnancy 0.76* 
23 . Characteristics - disciplinary 
problems 0.76* 
24. Characteristics lack of 
interest in school 0.65* 
*p < .05. 
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Table 8 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variables: Harder Time with 
Black Youth Than Other Races Pearson's r value 
19. Characteristics identified 
early to prevent dropout 0.54* 
20 . Characteristics - chronic 
attendance problem 0.23 
21. Characteristics - low 
academic achievement 0.65* 
22 . Characteristics - teenage 
pregnancy 0.58* 
23 . Characteristics - disciplinary 
problems 0.67* 
24 . Characteristics lack of 
interest in school 0.87* 
*p < .05. 
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Table 9 
Bivariate Analysis of the Dependent 
and Independent Variables 
Attitudes of School Social Workers Toward 
Potential School Dropouts 
Variables : 
Preventive Programs Effective Pearson's r value 
11. Type program - counseling 0.66* 
12. Type program - tutorial 0.51* 
13 . Type program - work/vocational 0.44 
14 . Type program - other 0.65* 
*p < .05. 
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The Findings of the Bivariate Analysis 
The findings of the bivariate analysis indicated that 
there was a correlation between the attitudes of school 
social workers toward potential school dropouts and 
potential dropouts being a major education problem, feeling 
comfortable counseling potential school dropouts, noticed 
change after counseling, counseling/intervention decreases 
potential school dropout, black youth "at higher risk", and 
the respondents' belief that preventive programs are 
effective when working with potential school dropouts. 
The findings of the bivariate analysis indicated that 
there was no correlation between the attitudes of school 
social workers toward potential school dropouts and having a 
difficult time using social work skills. 
CHAPTER FIVE 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Summary 
An important factor to consider in American Education 
today is that our philosophy of education is education for 
all children. We are still falling short of the objectives 
since we have not learned how to care adequately for the 
various needs, interest, abilities, and aptitudes of the 
diverse group of students in our schools. The ability of 
schools to meet the individual needs of its students is the 
chief determinant of whether a student continues or 
discontinues his or her education. 
In doing this research it was noticed that the 
statistics on potential school dropouts is very alarming and 
that prevention/intervention is very much needed. School 
social workers are very concerned about potential school 
dropouts and they do see this as being a major educational 
problem. That will involve the school, community and 
families of the potential school dropout in order to 
encourage and motivate them to remain in school. Due to 
their being numerous characteristics that a potential school 
dropout may exhibit the school social worker has to take 
each one as a very serious matter. Potential school 
dropouts could benefit from more intensive type counseling/ 




Through this research study, it was recognized that 
most dropouts left school because the school program did not 
seem to meet their needs. It has also shown that revisions 
need to be made in the school and community to meet the 
needs of the potential school dropout. 
Because of compulsory education law, students 
generally dropout of school officially when they are in high 
school although they may have begun to leave emotionally and 
behaviorally in earlier grades. A closer look at 
characteristics of potential school dropouts in elementary 
and junior high school stages is needed to identify 
predictors of dropping out at the stages of a school career 
where programs can be effective in changing the direction 
from leaving to staying. 
Limitations of Study 
There were a few limitations to this study. The 
study utilized twenty school social workers that are 
employed by the Atlanta Public School System. There was not 
a field representation of the School Social Workers employed 
by the Atlanta Public School System. 
Another limitation of this research is that the data 
used to test the hypotheses was obtained only by the use of 
self administered questionnaire. In using the 
questionnaire, it is possible that some subjects consciously 
or subconsciously distorted their responses, yielded a 
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biased picture of the nature of their relationship and their 
feelings about them. 
Recommendations 
As a result of this study it seems that the following 
suggestions or recommendations should greatly enhance the 
school social workers attitude toward potential school 
dropouts. School social workers should increase structural 
group meetings for high-risk students within the school 
setting. Increase alternative classes, work programs, 
vocational programs and correspondence classes. Allow 
students who could realistically function better elsewhere 
to transfer to a different school. Make homebound tutoring 
available to as many high-risk students as possible. 
Maintain after school programs, Saturday programs and night 
school programs for studying and tutorial help. 
School social workers should advocate for additional 
school social workers in the school system. Educate 
teachers, counselors and administrators on characteristics 
of potential school dropouts. After receiving a referral 
extensive follow up should be made. Improve course 
offerings and activities should be developed and night 
school programs for studying and tutorial help. A guidance 
program set up to help potential school dropouts, and try to 
encourage potential school dropouts to remain in school. 
Seeking funding for dropout prevention programs is 
very important. Developing links with community agencies 
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that can help schools in guiding teachers and students to 
appropriate services. Identify with organizations that can 
help students improve their academic environment. Prepare 
research and information on how schools, homes and the 
community can combat the dropout problem. There should be 
more cooperation between local law enforcement agencies and 
the schools and the Compulsory School Law age requirement 





CLARK ATLANTA UNIVERSITY 
SCHOOL OF SOCIAL WORK 
A Descriptive of School Social Workers Attitude 
Toward Potential School Dropouts 
To All Participants of This Study: 
I am a graduate student in the Clark Atlanta University 
School of Social Work. I am conducting a study on The 
Attitudes of School Social Workers Toward Potential School 
Dropouts. I would appreciate your cooperation in answering 
the attached guestionnaire as part of this study. Any 
information that you provide will be kept confidential. The 
only people who will see the information provided will be 
connected with the Clark Atlanta University School of Social 
Work. Your anonymity will be maintained. 
The data obtained by this study will be analyzed and 
placed into a research paper. The information reguested in 
this study is important to the profession of School Social 
Work in order to allow School Social Workers a better 
understanding of potential school dropouts. 
If you have any questions about this study, or if you 
would be interested in reading the results of this study, 
please feel free to contact me by telephone or letter. 
Sincerely, 
Ms. Melissa Johnson 
Clark Atlanta University 
School of Social Work 
James P. Brawley Dr. 
at Fair St., S.W. 
Atlanta, Georgia 30314 




INSTRUCTIONS: Please check only one answer. 
1. What is your age? 
1.   30-39 
2.   40 - 49 
3. Over 50 
2. What is your race? 
1.   White 
2.   Black 
3.   Other: Please Specify  
3. What is your sex? 
1.   Male 
2.   Female 
4. What type of educational degree do you have? 
1.   Masters of Social Work Degree 
2.   Masters in Education Degree 
3.   Other: Please Specify  
5. How long have you been a school social worker? 
1.   1 - 9 years 
2.   10 - 19 years 
3.   20 and above years 
6. How many schools do you serve? 
1.   1 
2.   2 
3.   3 or more: Please Specify  
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7. Are your assigned schools? 
1.   Middle school 
2.   High school 
3.   Alternative school 
8. Are you concerned about potential school dropouts? 
1.   Yes 
2.   No 
9. Do you think that potential school dropouts are a major educational problem? 
1.  Yes 
2. No 
10. What is the potential dropout rate in your assigned schools? 
1.   10-20% 
2.   30 - 40% 
3.   50% or above 
4. Unknown 
What type of preventive programs are in your assigned schools? 
11. Counseling programs 
1.   Yes 
2.   No 
12. Tutorial programs 
1.   Yes 
2.   No 
13. Work/vocational program 
1.  Yes 
2.   No 






15. Do you feel that preventive programs are effective for potential school dropouts? 
1.   Yes 
2. No 
16. Do you feel comfortable counseling potential school dropouts? 
1.   Sometimes 
2.   All the time 
3.   None of the time 
17. Do you have a difficult time using Social Work Skills when counseling potential 
school dropouts? 
1.   Yes 
2. No 
18. Do you feel you are wasting time working with potential school dropouts? 
1.   Yes 
2. No 
19. Are characteristics identified early to prevent potential dropouts? 
1.  Yes 
2.   No 
Which characteristics have you identified when working with potential school dropouts? 
20. Chronic attendance problems 
1.  Yes 
2. No 
21. Low academic achievement 
1.   Yes 
2.   No 






23. Disciplinary problems 
1.  Yes 
2.   No 
24. Lack of interest in school 
1.  Yes 
2.   No 
After receiving a referral on a potential school dropout, what type of contact is made? 
25. Home visit 
1.  Yes 
2.   No 
26. Conference with parent 
1.   Yes 
2.   No 
27. Conference with student 
1.   Yes 
2.   No 
28. Conference with parent/student 
1.  Yes 
2.   No 
29. Agency contact 
1.  Yes 
2.   No 
30. After counseling potential school dropouts have you noticed a change in students 





All the times 
None of the times 
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31. Do you believe that counseling or intervention decreases the number of potential 
dropouts? 
1. Sometimes 
2. All the time 
3. None of the time 
32. Does parental involvement help prevent potential school dropouts? 
1. Sometimes 
2. All the time 
3. None of the time 
33. Does the potential school dropout frustrate you? 
1. Sometimes 
2. All the time 
3. None of the time 
34. Do you feel that Black youth are "at higher risk" of potentially dropping out of 
school? 
1. Sometimes 
2. All the time 
3. None of the time 
35. Do you have a harder time in working with black youth than other youth of other 
races? 
1. Sometimes 
2. All the time 
3. None of the time 
END OF QUESTIONNAIRE. THANK YOU FOR YOUR COOPERATION. 
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